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INTRODUCTION

Welcome to the School of Education, Teaching & Health.

As you begin the academic year as either a new or returning student, | want you to know that the
faculty and staff of tfechool of Education, Teaching & Health are committed to your success. We
look forward to working with you in the coming semesters.

The strength of the School is the interest that faculty and staff take in the academic and profession
development of owstudents. This is a diverse, academically rich, internationally kaibyviv\fac

hope you will get to know your professors, their research, and their significant contributions to
education.

In addition to the support and encouragement you will receiveatulty, you will have another
important set of resourcestaff and fellow students. You will find both to be rich in the diversity

of their backgrounds and experiences. Moreover, our program provides access to the full resource
of the School of Edwation, Teaching & Health, the University community, and the Washington

area.

My advice, then, is simple and straightforward: utilize all the resources of the University, and seek
out faculty, staff, and gents to assist and support you.

Best wishesd good luck!

SilL. — bt —

Sarah Irvine Belson
Dean



PHILOSOPHY: SCHOOL OF EDUCATION, TEACHING & HEALTH
The School of Education, Teaching & Health Vision and Mission Statement

The faculty of the School of Education, Teaching & Health contributes teetloprdent and
support of socially responsible and changated education and health professionals and the
motivation for theorized professional practice.

At the center of this mission is a belief in a democratic society. As such School of Education,
Teaching & Health is dedicated to the development of critically literate, reflective, caring, highly
skilled professionals, who through advocacy research, and the development of programs predicate
on the principles of participation and equity, contribecial change and the promotion of a

socially just society in a linguistically and culturally diverse, rapidly changing, and increasingly
technological world.

Shared Values and Educational Philosophy

Four interrelated organizing principles that guedeuthicular, instructional, research, and
professional service activities of the School of Education, Teaching & Health faculty, inform the
SETH conceptual framework. These principles, which were derived from our mission statement,
are, equity, communityiversity and excellence. These principles represent our shared values and
educational philosophy.

Organizing Principles

We make clear to our students that we expect them to understand and appreciate the implications
a professional commitment to égucommunity, diversity, and excellence. We help them

understand that the meanings of these terms are not static and with time and varied circumstances
we may negotiate the meanings and implications of these principles both for our programs and for
themséves, and in keeping with the continuously changing world around us.

Mission Statement of the Professional Education Unit

The School of Education, Teaching & Health (SETH) is committed to advancing theory and
professional practice through its programistiae scholarly activities of our faculty. The faculty
recognizes the significance of education in contemporary life, the potential of education for eac
individual, and our special responsibilities to produce individuals prepared for tHagstwenty
century. The School seeks to achieve its goals though creative teaching, rigorous research, ¢
professional service. licemmitted to ongoing social change, societal improvement, and advancing
individual welfare and potential. Graduates of its progcms agents of social change through
work as health professionals, teachers, researchers, managers, and administrators. They she
professional belief in working towards excellence, equity, community, and diversity.

Beyond SETHOs fundamental comenitrto its students and alumni who work in the community

to advocate for the individual, both domestically and internationally, it also prepares candidates
build a learning society in many diverse environments and for many diverse populations. Th
misson is to equip graduates of SETH programs to meet individual needs, to nurture the strength
and talents of those they serve, and to provide leadership in public policy arenas.



The teacher education programs in the professional education unit aré analko@vliedge

based, researdind valuesmformed conceptual framework. The framework was developed and
adopted by the faculty through almost two years of deliberations. The mission of SETH reflects an
reinforces this conceptual framework, whidkrised from the teaching, research, professional
service, and value commitments of the faculty. It is illustrated below.

The conceptual framework for the School of Education, Teaching & Health has at its center the
core value dReflectiamhich is spported through the professional commitments and activities
evoked by teachBeliefs, KnowleagtracticeThe conceptual framework is organized by the

concepts o€ommunity, Diversity, Egnd¥xcellen@nd is made operational through the 10
INTASC standards.



SCHOOL OF EDUCATION, TEACHING & HEALTH FACULTY

Elizabeth Anderson,Ph.D., New York University, is an Assistant Professor of International
Training and Education. Her research interests include education reform in the SodatiUnion,
the internationalization of American higher education.

Sarah Irvine BelsonPh.D., Arizona State University, serves as Dean of the School of Education,
Teaching & Health, conducts research and teaches about integrating technology into teaching and
theuses of technology in the classroom.

Brec Cooke M.Ed., Plymouth State College, M.A., Dartmouth Cellegearch and teaching
interests includeritical literacy; urban education; discourse analysis; social justice education.

Cathy Crocker Ed.D., Unversity of Virgini®research interests include math education and
leadership in urban schools.

Frederic JacobsPh.D., University of Pennsylvania, is interested in higher education, educational
administration, graduate and professional educatioremanag higher education, and
experiential education.

Robert Karch Ed.D., American University, in the Director of the MS program in Health
Promotion Management and is the principal investigator for the USPS health promotion program,
research areas iraduworksite health and global health issues.

Adrea LawrencePh.D., Indiana University, is interested in American Indian education, education
policy & history, effective social studies teaching and learning through inquiry, historiography, and
social jgtice.

Pete Mehlert,M.Ed, American University teaches several of the undergraduate health and fitness
course offerings and former MenOs Soccer Coach at AU.

Stacey SnellingPh.D., R.D. American University, is an Associate Professor of Health Promotion,
with a concentration in nutrition. Her research interests are in the area of school food service
programs and nutrition and behavior change.

Stacie Tate Ph.D., Michigan State University, is an Assistant Professor of Curriculum and
Instruction, with a gaentration in literacy. Her research interests include critical literacy and
critical pedagogy.

Charles Tesconi Ed.D., University of Cincinnati, is a leading scholar on the relationships among
social philosophy, public policy, and educational oppyrtdisi recent boo&ood Schdotsuses

on the policy environments of public high schools that are unusually successful with economically
poor students.

Vivian Vasquez,Ed.D., Indiana University, researches negotiating critical literacies with children,
critical literacy in practice, cultural literacy, early literacy, inquiry and social justice, teacher educatis
and school reform.

FACULTY MAILBOXES: Faculty mailboxes are located on the first floor of Gray Hall. You may
drop off papers and other docuntsefor professors or staff who are not otherwise available.



SCHOOL OF EDUCATION, TEACHING & HEALTH POLICIES AND
PROCEDURES

School of Education, Teaching & Health Office Hours

The School of Education, Teaching & Health, located in Suite 119 Grappailfiem9:00 am

to 5:00 pm, Monday through Friday. While not alkyagnd staff are available at all times, during
these hourgdministrative staff is available to answer routinggse¥ ou may also call the office
at 2028853720 during regad hours.

Advising

Before or during your first semester you should meet with your Graduate Advisor. You will develop
your Program of Study at this meeting. After establishing your program, you must contact your
Graduate Advisor every semester beforesagg to be cleared for registration.

In addition, you are required to complete a content area transcript evaluation with your Graduate
Advisor at the beginning of your program. These evaluations determine if you need additional
coursework to meet demt area standards for certification.

Program of Study

The Program of Study establishes the timetable of the classes that students need to complete thei
degree. This assures that you will complete your graduate degree in a timely madeats All stu
must file a Program of Study before the end of their first semester of enr@toderits

requesting changes to their Program of Study must contact their Graduate Advisor. It is the
responsibility of the student to adhere to their Program of Study.

Please Note: The alternative certification program utilizes a cohort approach to determine
the timetable of classes needed for completion. The program of study for students in
alternative certification programs is provided in their acceptance packets.

Registration

After meeting with the Graduate Advisor and completing your Program of Study, you will be able tc
register online after creating your student account online through my.american.edu web portal.
Registration will generate billing. Pleasahmaitd you do not obtain an initial release from the
Graduate Advisor to register, the system will not allow you to register online. Graduate level
courses taken in a different department typically require the permission of the Graduate Advisor fol
thatdepartment.

After your initial semester, you must register online. Pleaselgtptdwsvw.american.echd>

access the Office of the RegistrarOs home page to review the Schedule of Classes. Based on you
Program of Study and thesped Schedule of Classes, discuss with your advisor either in person or
via email the classes for which you wish to register. Your Graduate Advisor will then release you
electronically to register. You may then register onlihtp:Amy.americam.ed.og on using

your User ID and your password. Go to the Academics icon and follow the online registration
procedures.

[@N

Please Note: Students in alternative certification programs will automatically be registere
for classes. Please contact Jan Pp&rants and Contracts Coordinator, at 268853643 with
guestions about registration.




Adding a Course

If you are adding a course, you should inform your Graduate Advisor. Adding a course may chang
your Program of Study. Courses may be added threutjiopladd period, provided you have

been released by an Advisor, and have registered already for a class that semester.

Dropping a Course

Discontinuing attendance in a course or notifying an instructor of your intention to drop a class
DOES NOT constitte an official drogstudents are not officially dropped from a course until they dro
course online thrchutybs://my.americam.@atun person at the RegistrarOs Ofieenesieetyas a

specific DROP DEADLINE for a 100% tuition refund. Rleaste these dates carefully. It will be

up to you to abide by these deadlines and personally drop a class on time for a 100% refund. Droj
may be completed online within the period specified in the Schedule of Classes as the time for a
100% refund. Dmms made after the 100% tuition drop deadline must be done in person at the
RegistrarOs office in Asbury Hall.

NOTE: Please pay close attention to these Drop Deadlines as indicated on American UniversityOs
online calendaif you are dropping a courgeu do not need any signatures, but you should let

your Academic Advisor know that you have done this, so that your Program of Study can be
adjusted. All students, in traditional and alternative route programs are advised that if they do not
withdraw odrop from a class before the deadline, they will receive an X for the course.



FIELD EXPERIENCES IN CLASSROOM SETTINGS

The School of Education, Teaching & Health's Teacher Education Program includes a carefully
designed sequence ofdfiekperiences in diverse settings. Throughout the entire education program,
university faculty, university supervisors, classroom teachers, and teacher candidates interact on an o
going basis.

PRACTICUM

Practicum is a one semester placement thatfarustident observations of a classroom, as well as
some direct instruction. You are assigned a cooperating teacher and a university supervisor who mer
and observe you throughout the semeBf@cticum is completed in conjunction with methodology
coursework. Methodology courses provide you the opportunity to practice a variety of instructional
techniques in a group setting with peers and/or students.

Practicum Placement Application
Teacher candidates must complete the School of Education,gi&@ddbaith’'s placement request
application for the practicum placement. This application is available in the office of the Director of
Teacher Education or on the School of Education, Teaching & Health website sihddetht
information/handbosdaidn. The application must be submitted with a resume and TB test results
by the following dates:

* March P for Fall Semester practicum

* October T'for Spring Semester practicum

All teacher candidates will receive the School of Education, Teaching'&Rtaetitum Student
Handboogkvhich outlines the rules and responsibilities of the student, the university supervisor, the
cooperating teacher, and other professionals involved in the experience.

Time Commitment
ELEMENTARY: 2 days a week for 1 semester
SFECONDARY & ESOL: 1 day a week for 1 semester

STUDENT TEACHING

Student teaching is completed in the final semester of your program and is completed in conjunction
with EDU 699 Student Teaching. You will be placed in a school on a full time bassefoestee

and be assigned a cooperating teacher and a university supervisor that will mentor and observe you
throughout the semester. In the final phase of this experience, you are expected to assume most of tf
roles and responsibilities of your coopeya&acher.

Evaluation

Cooperating teachers evaluate you through formal and informal observations throughout the semestel
Your University Supervisor observes your teaching five times and completes several written evaluatior
Additionally, you and yocooperating teacher also complete several evaluations.

Student Teaching Placement Application

Teacher candidates must complete the School of Education, Teaching & Health's placement request
form for student teaching. This application is availableafiitieeof the Director of Teacher

Education or on the School of Education, Teaching & Health website usdadéwet
information/handbosdaion. The form must be submitted with an updated resume which includes
your practicum experience, as well datag TB test results if necessary.
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The application must be submitted by the following dates:
* March P for Fall Semester of student teaching
* October T'for Spring Semester of student teaching

All traditional teacher candidates receive the Schoala#Htibd, Teaching & HealtBgident Teacher
Handboadthat outlines the roles and responsibilities of the student teacher, University supervisor,
cooperating teacher, and other professionals involved in the experience.

Please Note: Students in the Speeil Education Program complete their student teaching at
The Lab School of Washington.

ALTERNATIVE CERTIFICATION PROGRAM FIELD EXPERIENCES

Alternative certification candidates are considered teachers of records in their classrooms. Therefore,
the studenteacher course requirement is waived. In order to be eligible for licensure, students must b
observed as a teacher of record by a clinical supervisor during a designated time period in their progre

TB Test

Anyone teaching in schools is requirddwyo have a negative TB tesfore entering the classroom.
Test results are valid for one yearTherefore, if you are taking methods classes or student teaching,
you must get a TB test before your classroom experience starts. Calculate at Hath opeeive

the test results. Plan ahead and get one done so that there will be no complications when you are
expected in a classroom. The University Student Health Cente88&t33&1, offers the TB test to

all students for a low fee.

Fingerprinting

Students completing field experiences in the District of Columbia Public Schools are required to
complete a federal background check through fingerprinting. Fingerprinting is conducted in the Huma
Resources department of DCPS. Additional informaitiout fingerprinting can be found in the

Practicum HandbauodStudent Teaching HandP@edse be aware that some schools in Maryland and
Virginia may also require fingerprinting.

Transportation

Students are responsible for their own transportatand from placements. School placements are
made within the metropolitan area so that students may take advantage of transit services if necessar
Call METRO information assistance {8827000) or visitvww.wmataomfor details about local
transportation services.

UNIVERSITY CLINICAL FACULTY SUPERVISION

University supervisors are-fall parttime faculty members in the School of Education, Teaching, and
Health. They have thorough academic backgroumgsfiald of education and have taught
successfully at the levels they supetJisigersity supervisors are responsible for:

* observing students and conducting felipveonferences to assist in improving instruction,
analyzing problems, identifyingrggths, and reflecting on teaching effectiveness;
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* suggesting alternate ways to improve if teacher candidates are unsuccessful in implementin
particular lesson plans or have management problems.

* developing and maintaining positive working relationgtpsdn host schools, teacher
candidates, and American University faculty and staff.

Supervision is a required component of the traditional and alternative teacher certification program
All students must be supervised by an American Universigy felmitty member prior to
graduation.



12
TEACHER LICENSURE

The Teacher Education Program at American University is nationally accredited by the National
Association for the Accreditation of Teacher Education (NCATE), and approved through the District
of Columbia. To teach in the public school system, you must be properly licensed. You are eligible fo
initial licensure after completing your program at American University and passing the proper Praxis
exams. However, teacher certification is a stad@saslity; it is not granted by any university.

Licensure is not an automatic process. It has detailed procedures, some of whibbwand.tiieu
should plan carefully to complete the certification process in a timely fashion, workingwigtr an a
to complete the necessary steps. The process outlined below will help you get started.

Licensure in the District of Columbia

To apply for an initial license in DC, submit the following documents to the Teacher Certification
Office once you haxmmpleted your program and passed the appropriate Praxis exams. Make sure to
have your Praxis scores sent electronically to American University. Our test code is 5007.

PLEASE SUBMIT:

FORM IBComplete sections I, Il and Il of the District of Columbia Application for Initial License
and Added Endorsemerfy®u can obtain this form from the Teacher Education Office or it can be
emailed to you).

Official PRAXIS | and PRAXIS Il scar&tudents must earn a passing score (as set by the District
of Columbia teacher licensing agency) on the PRAXIS |I: Academic Skills Assessment and subject
specific Praxis 1l exams.

A $30 payment in the form of a cashierOs check or money order inlade pagy®C Treasurer.
DCPS will not accept personal checks.

Copy of your AU transcript (this can be an unofficial copy).

Once you have met the above requirements and submitted the requisite forms and documentation, the
Teacher Education Office Mabnfirm your eligibility and forward all documents to the District of
Columbia Office of Academic Credentialing and Accreditation.

Licensure in Other States

Through an interstate reciprocity agreementare eligible for reciprocal certification @r 40 states.
Some states may require additional courses or national teacher exaStunddimissshould contact
individual State Departments of Education for the most recent information on current state
requirementslso, be sure to consult the ETS sitebivww.ets.org/praxigor information on specific
tests required by each state.
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UNIVERSITY REGULATIONS

Grading Policy

Graduate students in the School of Education, Teaching & Health niiRAnNramtaén tohave their

degree or certificate ghagtaduate student who fails to maintain this GPA during completion of the

first 12 credit hours of graduate study may be placed on academic probation for one semester, after
which the student muathieve and maintain a 3.00 average, or be dismissed. A graduate student may |
placed on academic probation only once. It should be noted that the grade point average is only one
measure of adamic performance. Maintenance of the required averagetdwasessarily imply that

a student is making satisfactory progress. The university has the right to dismiss a student whose
performance is judged unsatisfactory even though the student has maintained the required grade poin
average. A student who isrd&sed may not be readmitted to the wityeor enroll as a nalegree

student, for a full year after the effective date of dismissal.

Any course for which the student receives a grad®ofeSs must be retaken if the course is a
requirement fograduation.

NOTE: Courses which need to be retaken to raise a studentOs GPA will have both the original grade,
and the r@ake grade calculated into their overall GPA. The overall GPA must be a 3.0 or higher to
receive a graduate certificate or degree.

Incomplete Grades

Students who are unable to complete a course, and who have received the instructorOs permission w
issued an Incomplet&he instructor will then submit an OIO grade for the semester and record the
work needed to successfully cletgothe course online, as part of the grade report. If the work is not
completed before the deadline listed on the contract (which cannot extend beyond the end of the next
semester) the student will receive the default grade indicated on the Incoad@déler@ract as

submitted by the instructor.

Grievance Procedures

Students who believe there is a reason to contest a grade given to them in any course taken may follo
the standard academic grievance procedures described in the Academic REgliatimigsis a link

to these regulations: http://www.american.edu/american/registrar/requirements_requlations.htm

Grades & Schedules

Students may access grade reports, class schedules, class locations, course listings, and student acc
information though the AU portalTo access the portal, students must have a student I.D., OIT User

ID, and password. It is recommended that students check their transcripts a few weeks after the end «
every semester to make sure all grades have been postedccBésate OAcademicsO link in the

portal to route yourself to your OunofficialO transcript.

Maintaining Matriculation & Leave of Absences

Degree Students

Once enrolled in a degree program, a graduate student is expected to make progress toward his or he
degree objective by maintaining continuous enroliment at American University. If, for some reason,
students do not register for classes in a given semester (except summer) they have two options: eithe
they must register for one credit hour to maintatnaulation, or they must request a Leave of

Absence. It is the studentOs responsibility to notify the School of Education, Teaching & Health if they
need to request a leave of absence. Please see a cdmadethe Reguldtonetails. Copies die
Academic Regulatamm$und online through the American University website. Failure to register for a
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semester or to request a leave will result in an administrative stop or withdrawal on a studentOs
transcript.

Statute of Limitations: Graduatiedents are required to finish their degree within the time frame
stipulated in the Academic Regulations 55.00.08. Master degree students are expected to complete tl
degree within three years. Students who need more time to complete their dddfde saghetition

for an extension of candidacy on a Graduate Academic Action Form, which, upon approval by the
School, will be routed to the DeanOs office of the College of Arts and Sciences. Please see your advi
should this become necessary.

Certitate Students

Certificate students do not need to maintain continuous enroliment every fall and spring semester, but
must complete a minimum of six credit hours per year to maintain good standing in their certificate
program. Students need to complétedificate requirements within four years. Please notify the
Graduate Advisor if you need to take a semester off.

Academic Integrity Code

Academic integrity lies at the heart of intellectual life. As members of a diverse community committed
to the astancement of knowledge, we affirm the importance of respecting the integrity of one another®
work. The American University Academic Integrity Code describes standards for academic conduct,
rights and responsibilities as members of an academic conamdipitgcedures for handling

allegations of academic dishonesty. As an institution of higher learning, American University views
academic integrity as an educational as well as a judicial issue.

The first obligation of a student is to purescientiously the academic objectives which he or she

has set. Accordingly, it is expected that each student will conform to the regulations of the University,
of the college or school in which he or she is enrolled, and of the classes in whiehisheegisstred.

It is further expected that all examinations, tests, written papers, and other assignments will be
completed according to the standards set forth in the Code.

Copies of the Code can be found at the Office of the Registrar, or pnline at
<http://www.american.edu/academics/integrity/code.htm>.
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STUDENT SERVICES

Services for Students with Disabilities

Disability Support Services and the Academic Support Center work with students having temporary or
permanent physical and léagrdisabilities respectively to promote full participation in academic
programs and other campus activities. Support Services, should they be required, are intended to rem
competitive disadvantages to enable students with disabilities realize ploééntials and objectives.

Disability Support Services (3853312) and the Academic Support Center§@82360) function

as liaisons and advocates for students with disabilities with various academic and administrative office
on campus regardingoport and appropriate accommodations for students with disabilities. In

addition, Disability Support Services also functions as a resource for students, faculty, and staff and
maintains a text telephone (TDD/TTY). (Text telephones are also availalgeaffio#is throughout
campus.) Referrals are also made to other resources, both on and off campus. Advocacy in special ci
and assistance in resolving grievances under the informal and formal measures are provided by the
Section 504 Compliance Coordinat

Auxiliary Aids

Students who require auxiliary aids will be permitted to use such aids, including but not limited to, tape
recorders, Braille or recorded texts, oral or manual interpretetakersteother assistive or adaptive
equipment, or assista. Students may be accompanied by guide dogs in classrooms, in other university
premises, and in university housing. In many cases, the universityOs role will be to inform students of
resources available to them through state vocational rehabiliéatoesagther government programs,

or charitable organizations. The university will not provide wheelchairs, hearing aids, personal
attendants and other kinds other kinds of Opersonal devices.O The university, however, is the Oprovi
of last resort@if some of the other categories of auxiliary aids that are unavailable from any other
source. University responsibility for provision of auxiliary aids will be determinedopcasase

basis.

Proof of Disability

Student with disabilities are not negiito notify the univsity or any of its offices or personnel of

their disabling cortthn either prior to, or subsequent to, their admission to the university; however, if
students request support services or program modifications on the bagjsiefdided and the

disability is not easily discernible, the university reserves the right to require written verification from a
licensed physician, licensed clinical psychologist, or other professionals with the competencies to
determine that the studendeed has a disility that substantially limits one or more major life- activi

ties. To avoid the need to produce written verificationagoatetfices, students who anticipate that

they may at some time request accommodations are strongly ehtmfilagech a written statement

as early as possible in advance of when the accommodations will be needed. Students with physical
disabilities should file a statement with the Office of Disability Support Services; and students with
learning dabilites, with the Academic Support Center. Those offices will then verify to other offices,
upon request, that the student in question is entitled to the services being requested.

Confidentiality

Information and records about the student's disability amdnacdations, if any, are treated as

confidential information under applicable federal and state laws, as well as university policies, and are
only provided to individuals who are required to receive such information on a need to know basis.

Health Insurance
For any fultime student under 25 years of age, student health insurance is mandatory, unless a waive
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signed by the student. For students 25 years of age or older, insurance in not mandatory however, it
may be available, and would be providedghriie HMO used by the University. Please consult the

AU Student Health Center for more information about insurance. The Student Health Center is
located on the first floor of the McCabe Building.

Fees and Payment of Bills

Fees are paid to the OfficeSitident Accounts, Asbur§ for. Students who are attending on an
assistatship, or other University financial aid will find their bill adjusted at the beginning of the
semester. In addition to paying tuition, all graduate students are assadsatkaGlivity Fee,
Sports Center Fee, and Technology Fee per semester. Thesedieesvared by either tuition
remission or by assistantship awards, and may vary in cost according to full or part time status.

Financial Aid

Various payment plaaad student loan options are available. Consult the Office of Financial Aid,
Hamilton, 2nd floor, about student loan options. Their webpage may be found at
<http://admissions.american.edu/default.asp?mode=foraheialdad>be reached at-2826100.
Students need to be registered for six credit hours or more each fall or spring semester to receive
financial aid.

NOTE: If needed, an In Lieu Of Credit Hours farmaye approved by the Dean for students in their
final semester who aregomod academic standing making progress towards their degree. These request
will be handled on a cdsgcase basis.

Bender Library

The University Library supports student study and research through its services and collections, and
serves as a gateway vast array of resources outside its walls. The library's print collections include
over 745,000 volumes, which are supplemented by one million plus microforms, and subscriptions to
more than 3,500 journals. Other available formats incluBOEDR, muimedia, film and video, audio
cassettes, LPS and compact discs. Through its rHareyard electronic resources, students have
access to citations, abstracts, and the full text of additional resources. ALADIN, the Hbrary's on
catalog system, listsldings for American University and six other Washington Research Library
Consortium (WRLC) libraries. Many electronic databases are also available through ALADIN,
permitting students to find references to books, newspapers, and journals.

SETH Libraan & Curriculum Materials Center

Each academic department has a reference librarian designated for its students. The School of
Education, Teaching & Health Librarian is Alex Hodges. Although all librarians will assist you, Alex is
especially well versadhe resources for students in the School of Education, Teaching & Health. He
can reached by via phone (8823845) or enail hodges@american.¢dn the second floor of the
Bender Library is the Curriculum Materials Center. A wealth of educatarasesanging from

children’s literature to certification requirements, can be found there. If you need help finding a
particular resource, ask Alex Hodges at the reference desk to assist you. More details about the
Curriculum Materials Center can bexfbon a handout available in the reference area of the library.

Counseling Center

Graduate school can be a stressful time in adult life, but help is available! Any graduate student who i
experiencing psychological stress for whatever reason, is eddostagp by the Counseling Center at

214 Mary Graydon, or to call them at@823500 for an appointment. The Center is available for
confidential initial counseling, and referral out for extended services. The Center also runs discussion
groups.
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Student Identification Cards and Parking Information

Registered students need to obtain an American University identification card. Information on how anc
where to obtain this card can be found by calling Public Safety at (202%1888is card will sera®

a student I.D. and library card. Parking information can be obtained at the front desk of the Public
Safety building, or by calling (202}&BEL. Commuter parking lots on campus are free after 5:00 PM.

Shuttle Bus: AU runs a regularly scheduletiesbus service from the Red Line Tenleytown Metro

Stop. This shuttle is provided free to students with valid IDs. Board the shuttle bus next to the
Hollywood video store on the west side of Wisconsin Avenue. During regular semester weekday hour
the shttle will run every ten minutes between the hours of 7 am and 12:30 am (midnight). <Schedule:
http://www.american.edu/finance/ts/shuttle.html >

Student Email Accounts and Computer Labs

E-mail accounts are automatically established for all studerttseudost registration. To first
activate your account, gohtps://my.american.edu/acc¥outsvill also establish a password that will
have to be periodically updated, to enter the AU student personal web<p#igeg/aty.american.edu
>. There are several computer labs on campus open to AU stpteads check the OIT webpage
for information on the location and times of these labs:
<http://www.american.edu/technology/sites/helpdesk/content.cfm?id=38>

NOTE: You need to obtain your séud photo ID prior to being able to use the computer labs and
have access fony.american.edu>

School Listserve The School of Education, Teaching & Health maintains a listserve.

So that you can receive important messages, please subscribesénwby kending an email to
listserv@listserv.american.edu with the following message attdsoeithe SETHSTUDENTSFull
Name(Full Name should be your first and last naRlegse advise the School if youmaelrsolciaées
changes

NOTE: Please make sure that the department has current, updated contact informatio
should it become necessary to contact you or your family personally in an emergency.
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PROGRAM COMPLETION R EQUIREMENTS

Application for Graduation

Degree Studenhe completion of courses and comprehensive examinations does not ensure automatic
graduation and the receipt of the degiéstudentsnustapply to gradu@teapply, file an Application

for Graduation at the Registrar (no cost) early in thetsem@or to your planned date of graduation.

The form can be found aty.americarrathder the Academics section. This form will generate a
Graduation Clearance form, which the Registrar will send to the SETHOs Graduate Advisor, who will
then checkgur academic transcript. Students who have finished, or are about to finish, their degree
requirements will have the clearance approved and sent back to the Registrar. The Registrar will ther
mail out graduation information.

Certificate Studebestficate students should notify their Graduate Advisor that they have completed alll
the necessary courses for their Certificate. If you have fulfilled all of the credit hour requirements and
maintained the required 3.0 GPA, your Graduate Advisor will audariificate clearance to the
RegistrarOs Office.

Comprehensive Exams

In addition to course requirements, students in the traditional MasterOs degree programs in the Schoc
Education, Teaching & Health also must complete one comprehensive examihatform of an

action research project or written. {gstaduate Certificate students and Alternative Certification students
required to take a comprehensikz@axamtjons are given several times a year, and the dates will be
publicizd in advance by the School of Education, Teaching & Health.

Registering for Ex&tudents are required to file a Comprehensive Exam Application Form and pay a
fee to register. These forms can be obtained from the Graduate Advisor. To rélgestedaior, take

the completed form to Third Floor Asbury to the Office of Student Accounts. Keep the pink copy and
your receipt of fee payment, agtlirn the form to the mailbox of the Graduad@pydvisoately three

weeks prior to the examinateionfirmation letter will be sent to all students who havereshie

take it, notifying them of where the exam will be held. Exams are usually scheduled frem 9 am

on Saturdays, and held at Anderson Computer Complex for typists and \W&idorHwr hand

writers. Students who are eligible for any accommodations should notify the Graduate Advisor well in
advance. Comprehensive examinations are reviewed anonymousiipéydallty members.

Electronic Portfolio

All graduate students aeguired to complete@aching portfolio through SETHOs electronic portfolio
system. Beginning your first semester, you can begin to place items into your electronic portfolio. Thes
collected artifacts, such as assignments, exemplary student worlesofrstemndardized test scores,
assessments created, art, videotape, photographs, etc., will be used by to document your increasing
capabilities as teachers. The portfolio will represent your competencies and provide evidence of your
growth toward begiimng teacher standards set forth by the Interstate New Teacher Assessment and
Support Consortium (INTASC). To accessRertolio system, please go to
<http://portfolio.soe.americaaratiuse your AU user name and password. You will be formallly trai

in the system by our Educational Technology Specialist.

Praxis Il
All students are required to take Praxigdl pp graduation. Make sure to have your test scores sent to
American University. Our test code is 5007.
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INTASC STANDARDS
Your portfolo is organized by the following ten INTASC Standards.

Principle #1. The teacher understands the central concepts, tools of inquiry, and structures of the
discipline(s) he or she teaches and can create learning experiences that make these adpects of subje
matter meaningful for students.

Principle #2: The teacher understands how children learn and develop, and can provide learning
opportunities that support their intellectual, social and personal development.

Principle #3: The teacher understands hawdents differ in their approaches to learning and creates
instructional opportunities that are adapted to diverse learners.

Principle #4: The teacher understands and uses a variety of instructional strategies to encourage
studentsO development of crititaking, problem solving, and performance skills.

Principle #5: The teacher uses an understanding of individual and group motivation and
behavior to create a learning environment that encourages positive social interaction, active engagem
in learningand selfmotivation.

Principle #6: The teacher uses knowledge of effective verbal, nonverbal, and media
communication techniques to foster active inquiry, collaboration, and supportive interaction in the
classroom.

Principle #7: The teacher plans ingttion based upon knowledge of subject matter, students, the
community, and curriculum goals.

Principle #8: The teacher understands and uses formal and informal assessment strategies to evaluat
and ensure the continuous intellectual, social and pdgxsatapment of the learner.

Principle #9: The teacher is a reflective practitioner who continually evaluates the effects of his/her
choices and actions on others (students, parents, and other professionals in the learning community)
who actively seeksit opportunities to grow professionally.

Principle #10 The teacher fosters relationships with school colleagues, parents, and agencies in the
larger community to support studentsO learning abdingl|
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CONTACT INFORMATION

The School of Edation, Teaching & Health is located in Gray Hall. All phone numbers begin
202885NNNN and email addresses end with @american.edu.

Staff AU Extension Email Office in Gray
Front Office 3720 Fax 1187 119
Graduate Advising 3716 sethadvising@ 117

Margaret Brierton 3022 brierton@ 119

Jennifer Champagne 3745 champag@ 119
Constance Chubb 3746 chubb@ 123

Doris Dupuy 3715 dupuy@ 111

Adriana Mendez 3639 amendez@ McKinley 107
Jan Post 3643 jpost@ McKinley 107D
Danielle 8dani 3744 dgsodani@ 118

Kaye Williams 3726 kwilliam@ 113

Faculty

Sarah Irvingelson 3714 sarah@ 120
Elizabeth Anderson 6209 eanderso@ McCabe 216
Lynn Cohen 3725 cohen@ McKinley 153
Brec Cooke 2726 cooke@ 220

Cathy Crocker 1122 crocker@ 215

Karen DiGiovanni 3727 digiovanni@ 111

Fred Jacobs 2124 fredj@ 221

Robert Karch 6285 rkarch@ McCabe 225
Adrea Lawrence 2713 alawrenc@ McCabe 226
Pete Mehlert 3035 mehlert@ Sprt. Ctr. 206A
Stacey Snelling 6278 ssnelli@ 116

Stacie Tate 3723 slate@ 219

Charlie Tesconi 3740 tesconi@ 222

Vivian Vasquez 3719 vvasque@ 220

Stephen Vassallo 3048 vassallo@ McCabe 224
University Services

Bender Library 3200

Campus Store 6300

Counselingcenter 3500

Financial Aid 6100

Public Safety 2527

OIT Helpdesk 2550

Registrar 2200

Student Accounts 3541
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Student Teaching Words of Wisdom
From Those Who Have Gone Before (and Survived!)
Get ready for a wild ride -it will all fall into place once you jump in feet first.

Be present in your schoel donOt run out the door at the end of the day, or run in at the last second in the morning.
Hang in there  --it's a lot of work but a lot of fun.

Dive right in. 1tOs the only way to become comfortable and start learning.

Don® stress out about finding a job. Do what you have to do andl ye.fine!

Plan your lessons in terms of the bigger picture. Think about the unit/curriculum in terms of its
entirety. What are your overall goals for the unit? What is your culminating activity?

Get organized the first day. DOCUMENT everything.
DONOT BE SHY WITH THE VIDEO CAMERRECORD ALL YOU CAN.

Take on as much responsibility as you can early on. If not, it will hit you like a ton of bricks.

As long as you can handle it, get ahead of the student teaching time line. This will give you wore opportunities o teach while
you still have the luxury of a university supervisor and cooperating teacher(s). If you do not feel the pressure, then you are
not taking on responsibilities soon enough.

Realize that just as it takes time to adjust to student teaching --kids, hours, work, etc. It
also takes time for the students to adjust to you --they may not respond to you until week
ten! They need to see you're sincere, and serious about teaching them.

Maintain a positive attitude in order to keep things in perspective, drink orange juice and get

plenty of sleep or else you'll get sick. You'll probably get sick anyway. Get a flu sho t.

Do not hesitate to ask questions. | often found that even minor questions led to unexpected discoveries
or insights from teachers, administrators, or other personnel. Sometimes these answers did not even
relate to my original question.

Plan plan plankeep your ears and eyes open.
Take advantage of being in a school. Observe as many teachers as you can, and ask people to observe you.

Videotape yourself teaching often, as long as it is feasible and causes only minimal
distraction for the students. It is a very helpful experience. It is extremely valuable as a
learning tool.

Try to get to know the students as soon as possible, get sleep whenever possible, and stay organized.

You'll be responding to a lot of different people, so keep your own teaching st  yle in mind at all times,
even though you may not have an opportunity to go your own way right now.

Do lesson planning at the school rather than at home. For example, at my school | obtained a key to the office
and could thus stay as late as | wanted fi@raschool. When other teachers come in and out of the office they
offer advice and assistance because the afthool environment is relaxed without the pressures of the school day.

Don't go out with strong preconceptions, take what you get and feamit. The success of your student teaching
experience does not depend on a random roll of thegalicehoose whether or not to make it a positive and enjoyable
experience.

When you feel overwhelmed, take a step back and realize how much you have aamnplished!
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Observation Framework
Alternate Certification Students ONLY
Student:
Date:
Clinical Faculty Member:

How does the teache r demonstrate knowledge of subject matter and content
related pedagogy?

What types of planning are evident?

How do classroom management strategies and the overall learning
environment support learning?

Suggestions. . .

Questions/Co ncerns. . .

Things to celebrate. . .
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Observation Form C P Traditional Route Students ONLY

Student Observed:

Date:

Lesson Title or Topic

Grade/Subject:

Observed by _

(You may wish to copy the ! at the top of each column
below and paste it into t he appropriate boxes.)

1. Knowledge of Subject Matter

2. Planning and Preparation

a. Teaching is based on thorough knowledge of subject

a. Objectives of lesson are clear to teacher and students

b. Content is accurate

b. Materials and activities are organized

c. Assignments are clear, purposeful, and instructive

Examples:

Examples:

3. Student Involvement and Motivation

N

. Teaching Methods and Models

. Students are all actively engaged

. Appropriate teaching model is used

. Varied questioning techniques are incorporated

. Expectations are high for all students

a
b. Lesson incorporates student ideas
c
d

. StudentsO prior knowledge is utilized

. Feedback is timely and useful

a
b
c. Wait time is used effectively
d
e

. Assessment is aligned with lesson objectives

Examples:

Examples:

5. Classroom Management

6. Relationship with Students

. Teacher is well organized and prepared

a. Teacher shows respect for students

b. Criticism is constructive, positive and specific

. Rules are enforced in a fair and consistent manner

c. Critique is of action, not individuals

a
b. Teacher keeps students on task
c
d

. Transitions are smooth and efficient

d. Teacher helps students reach high standards and
build self esteem

Examples:

Examples:

7. Communication Skills

. Oral language and tone are appropriate

. Diction and volume are clear and audible

. Eye contact is maintained

a
b
c. Body language is appropriate
d
e

. Teacher listens and responds to students

f. Written language is accurate

Examples:




American University
LESSON PLAN FORMAT
*FORM D*

OBSERVED LESSON

Name:

Grade

AU Course & Semester:

Person completing observation:

Date:

Subject:

Course Instructor:

Objectives (Score )
Standards (Score )
Materials (Score )

Procedures (Score )
Assessment (Score )

Reflection (Score )

25



Lesson Plan Scoring Rubric D
*OBSERVED LESSON¥*

Unacceptable Needs Improvement Acceptable Distinguished
0 1 2 3
Objectives I Objectives are not I Appropriate developmental I Appropriate developmental and I Appropriate developmental and
addressed and academic objectives are academic objectives are evident as academic objectives are evident as
unclear or inadequately measurable learning outcomes measurable learning outcomes that
addressed promote higher levels of thinking
Standards I Lesson is linked to no I Lesson is inadequately I Lesson is linked to applicable I Lesson is explicitly linked to multiple
standards or inapplicable lin ked to professional professional association, state professional association, state and/or
standards association, state and/or and/or local standards local standards
local standards
Materials | Extremely inadequate ! Inadequate use of I Adequate use of materials | Exceptional use of materials
use of materials materials
Procedures | Extremely inadequate I Procedures lack I Procedures include motivational ! Distinguishable use of procedures
following and/or motivational strategies, strategies, differentiation and which include motivational strategies,
development of differentiation and/or closure closure differentiation and closure
procedures ! Inadequate adjustment of I Adequate adjustment of | Exceptional adj ustment of
I No adjustment of instruction instruction based on ongoing instruction based on ongoing
instruction ! Instructional strategies do evaluation evaluation
! Instr uctional strategies not promote engagement of ! Instructional strategies pro mote ! Instructional strategies promote
do not promote active all learners and provide little active engagement of all learners active engagement of all learners,
engagement of all evidence of differentiation and are differentiated to support critical thinking and problem solving
learners and provide no learners of differing backgrounds, skills and are differentiated to support
evidence of differentiation learning styles and needs learners of differing backgrounds,
learning stylesand n  eeds
Assessment | ! No assessment of I Assessment does not | Demonstrates adequate use of a I Demonstrates exceptional use of a
student learning include a pre - and post - pre - and pos t-assessment of pre - and post -assessment of student
assessment of student student learning learning
learning I Assessment is linked to I Assessment includes both formal
I Extremely limited use of objectives, differentiated based on and informal techniques,
assessment strategies and/or needs and occurs throughout the differentiated based on needs, tied to
relevance to objectives lesson objectives and naturally integrated
into the lesson
Reflection I No self -reflection ! Limited analysis on the I Analysis of the effects of actions I Overly insightful analysis of the
effect of actions on student on student learning effects of actions on student learning
learning I Reflection on lesson successes, I Overly insightful reflection on lesson
! Limited reflection on lesson challenges and data -based successes, challenges and data  -based
successes, cha llenges and decisions for f uture instruction decisions fo r future instruction
data -based decisions for I Adequately explores how ! Distinguishably explores how
future instruction relationship with others influenced relationship with others influenced
! Does not explore how lesson lesson
relationship with others
influenced lesson
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Form F: Final Evaluation of Student Teacher

Name: Date:
School: Grade/Discipline:
Cooperating Teacher: Person Completing Form (please check):
_ _ _ Cooperating Teacher:
University Supervisor: University Supervisor:
Student (self-evaluation):

Directions:

The ten standards of the Interstate New ieadssessment and Support Consortium (INTASC) provide the framework
for the performance evaluation of student teachers. They encompass the four major goals of the School of Educati
Teacher Education Program:

A. Mastery of knowledge pertinent to elentany or secondary teaching.

B. Mastery of teaching skills pertinent to effective instruction.

C. Development of attitudes and values pertinent to effective instruction.
D. Development of oneOs role as a professional educator.

For each area please pta& check in the box that best describes the level of performance of the student teacher (see
page for explanation). Checks can be placed between categories to indicate plus or minus. At the conclusion of th:
evaluation, please complete the one pagmeative.

Levels of Performance:

Each element of a component has three levels of performance: unsatisfactory, basic and proficient. The levels ran¢
describing student teachers who are still striving to master the rudiments of teadisiis{actory) to accomplished
student teachers who demonstrate consistently high teaching skills.

Unsatisfactory (U):
The student teacher does not yet appear to understand the concepts underlying the component. Working on the
fundamental practices assated with the elements will enable the student teacher to grow and develop in this area.

Basic (B):

The student teacher appears to understand the concepts underlying the component and attempts to implement its ¢
Implementation is usually sucsful. Additional reading, discussion, visiting classrooms of other teachers, and
experience (particularly supported by a mentor) will enable the student teacher to become proficient in this area.

Proficient (P):
The student teacher clearly understatidsconcepts underlying the component and implements it consistently in a hig|
effective mannet.

!Definitions are adpted fromEnhancing Professional Practice: A Framework for Teactipgharlotte Danielson, a 1996
publication of the Association for Supervision and Curriculum Development.
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General Competency OneThe student teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she
teaches andan create learning experiences that make these aspects of subject matter meaningful for students.

(Planning and Preparation/Instruction)

Knowledge of Content

Teacher displays content knowledge and makes connections between the content padt®thfehe
discipline and other disciplines.

Knowledge of Prerequisite
Relationships

TeacherOs plans and practices reflect understanding of prerequisite relationships among topics and

Knowledge of ContentRelated
Pedagogy

Pedagogial practices reflect current research on best pedagogical practices within the discipline witl
anticipation of student misconceptions.

Representation of Content

Representation of content is appropriate and links well with students© knowledge dedaexpe

General Competency TwoThe student teacher understands how children learn and develop, and can provide learning opportunities that sup
their intellectual, and personal development.

(Planning and Preparation)

Knowledge of Characteristics of Age
Group

Teacher displays understanding of typical developmental characteristics of age group as well as e
to general patterns.

Resources for Students

Teacher is aware of resources available through the school or disttikhows how to gain access for
students.

Suitability for Diverse Students

Goals are suitable for students in the class.

Balance

Goals reflect different types of learning and opportunities for integration.

General Competency ThreeThe student teacher understands how students differ in their approaches to learning and creates instructional
opportunities that are adapted to diverse learners.

(Planning and Preparation)

Knowledge of StudentsO Varied
Approaches to Learning

Teacher displays understanding of the different approaches to learning that students exhibit.

Knowledge of Students® Skills and
Knowledge

Teacher displays knowledge of studentsO skills and knowledge for groups of students® and recog
value of his knowledge.

Knowledge of StudentsO Interests and
Cultural Heritage

Teacher displays knowledge of the interests or cultural heritage of groups of students and recogniz
value of this knowledge.

General Competency Four:The student &cher understands and uses a variety of instructional strategies to encourage studentsO developmer

critical thinking, problem solving,

and performance skills.
(Planning and Preparation/Instruction)

P
Learning Activities The learning activitie are suitable to students and instructional goals. Progression of activities in th|
is even, and activities reflect recent professional research.
Instructional Materials and Resources | Materials and resources support the instructional gaatsengage students in meaningful learning.
Instructional Groups Instructional groups are varied, as appropriate to the different instructional goals.
Lesson and Unit Structure The lesson or unit has a defined structure around which actigitieorganized. Time allocations are
reasonable.
Resources for Teaching Teacher is aware of resources available through the school or district.
General Competency FiveThe student teacher uses an understanding of individual and growptinatand behavior to create a learning
environment that encourages positive social interaction, active engagement in learning;rantsdion.
(The Classroom Environment/Instruction)
P

Management of Instructional Groups

Tasks for group wdrare organized, and groups are managed so students are engd

Management of Transitions

Transitions occur smoothly, with minimal loss of instructional time.

Management of Materials and Supplies

Routines for handling materials and suppliesunsmoothly with minimal loss of

instructional time.
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Performance of Nonlnstructional Duties Efficient systems for performing neénstructional duties are in place, resulting in
minimal loss of instructional time.

Expectations Standards of arduct are clear to students.

Monitoring of Student Behavior Teacher is alert to student behavior.

Response to Student Misbehavior Teacher response to misbehavior is appropriate, and respectful of the studentOs

Teacher Interaction with Students Teacherstudent interactions are friendly and demonstrate warmth, caring and resq

Such interactions are appropriate to developmental and cultural norms. Students
respect for teacher.

Student Interaction Student interactianare polite and respectful.

Safety and Arrangement of Furniture The classroom is safe, and the furniture arrangement is a source for learning actiy

Accessibility to Learning and Use of Physical Resources| Teacher uses physical resourdeifslly, and learning is equally accessible to stude

General Competency SixThe student teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster
inquiry, collaboration, and supportive intetian in the classroom.
(Instruction)

U B P

Directions and Procedures Teacher directions and procedures are clear to students and contain an appro
level of detail.

Oral and Written Language TeacherOs spoken language is audible, andniteitiguage is legible. Vocabulary
appropriate to studentsO age and interests.

Quality of Questions TeacherOs questions are of high quality. Adequate time is available for studer]
respond.

Discussion Techniques Classroom interaction repments true discussion, with teacher stepping to the si
when appropriate.

Student Participation Teacher engages students in the discussion.

Quality: Accurate, Substantive, Constructive and Specific| Feedback is high quality.

Timeliness Feedback is provided in a timely manner.

General Competency Severithe student teacher plans instruction based upon knowledge of subject matter, students, the community, and
curriculum goals.
(Planning and Preparation/ The Classroom Environment/hstruction)

U B P

Value Goals are valuable in their level of expectations, conceptual understanding an
importance of learning.

Clarity Goals are clear and permit viable methods of assessment.

Student Pride in Work Students accept teamhinsistence on work of high quality and demonstrate pridq
that work.

Expectations for Learning and Achievement Instructional goals and activities, interactions, and the classroom environment
convey high expectations for student achievement.

Activities and Assignments Activities and assignments are appropriate for students. Students are cognitiv:
engaged in them.

Instructional Materials and Resources Instructional materials and resources are suitable to the instructional goals an
engage students mentally.

Structure and Planning The lesson has a defined structure around which the activities are organized.
of the lesson is appropriate for students.

Lesson Adjustments Teacher makes minor adjustments to a lesson weegseary and adjustments oc
smoothly.

Response to Students Teacher accommodates studentsO questions or interests.

General Competency Eight:The student teacher understands and uses formal and informal assessment strategies to eealsate tred
continuous intellectual, social and physical development of the learner.
(Planning and Preparation/ Instruction)

U B P
Congruence with Instructional Goals Instructional goals are assessed through the proposed approach in a suitable
Criteria and Standards Assessment criteria and standards are clear, and have been communicated td
students.
Use for Planning Teacher uses assessment results to plan for individuals and groups of student
Persistence Teacher seeks apm@ches for students who have difficulty learning, possessing

repertoire of strategies.

Student Progress in Learning TeacherOs system for maintaining information on student progress is effective
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General Competency NineThe student teaches a reflective practitioner who continually evaluates the effects of his/her choices and actions ol
others (students, parents, and other professionals in the learning community) and who actively seek out opportunities to grow professionally.

(ProfessionalDevelopment / Reflection)

U

B

P

Accuracy

Teacher assesses a lessonOs effectiveness and the extent to which it has acH
goals. Teacher can cite general references to support the judgement.

Use in Future Teaching

Teacher makes specificgyestions of what he/she may try another time.

Enhancement of Content Knowledge and Pedagogical
Skill

Teacher seeks out opportunities for professional development to enhance con|
knowledge and pedagogical skill.

General Competence TenThe student teacher fosters relationships with school colleagues, parents, and agencies in the larger community to

support studentsO learning and Wvelhg.

(Professional Responsibility)

Service to the School

Teacher volunteers to participatesichool events, making a contribution.

Information about the Instructional Program

Teacher provides information to parents, as appropriate, about the instruction
program.

Information about Individual Students

Teacher communicates with pareabout students® progress on a regular basi
is available as needed to respond to parent concerns.

Engagement of Families in the Instructional Program

Teacher engages families in the instructional program.

Written Summary and Evaluation (Include specific evidence where appropriate)

Signature of Person Completing Form, Position, & Date



